Scope and Sequence 


Weeks

Themes
1
2
3
4
5
6
7
8
9
10

Term 1


Unit 1.1: Family

Focus:I/ ŋaɖu, me/ŋaɳal, you/ŋinɖu

Greeting: Yamanɖu maraŋ. 

Wiɗung ŋinɖu


Unit 1.2: Extended Family

Focus:Class Totems

Term 2


Unit 1.3: Body Parts

Focus:


Unit 1.4: 

Focus:

Term 3


Unit 1.5: Whole Body

Focus:


Unit 1.6: 

Focus:

Term 4


Unit 1.6: Counting

Focus:


Unit 1.7: 

Focus:

WordList

Term 1

Family

Mother

Father 

Sister

Brother 

Baby

Boy 

Girl 

Child 

Uncle 

Aunt
guɳi

babiin

miɳaŋ

dilaaŋ

guɖa
Term 2

Body Parts

Eyes

Nose 

Mouth 

Head 

Hair 

Ears
miil

muřu

ŋan

balaŋ

yuřan

wuɖa

Term 3

Whole Body

Head 

Shoulder

Knee 

Toe

Foot
balaŋ

gaɳa

buŋaɲ

buřumi

ɗinaŋ
Term 4

Counting

One

Two

Three

Four

Five

Six

Seven

Eight

Nine

Ten
ŋumbā

bula

bulaŋumbā

bulabula

mařa

mařaŋumbā

mařabula

mařäabulaŋumbā

mařabulabula

mařamařa

Year 1 Stage 1

Term 1

Extended Family

Auntie

Uncle

Cousin

Grandfather

Class logos

Questions

Spoken Language
Term 2

Extend Body Parts/ Numbers

More body parts/numbers

ORAL ALPHABET ALL THROUGH

Term 3

Number Amounts

non specific

link to Flora and Fauna
Term 4

Consolidate

Year 2 Stage 1

Term 1

Extended Family

Sister - older/younger

Brother

Grandparents

use of pronouns plural/singular forms

class logos
Term 2

More body parts

full body e.g. arm/wrist/elbow

Full face e.g. head/cheek/lip

Commands using these

Pronouns

Term 3

Written form of alphabet
Term 4

Consolidation

Unit 1.1 & 1.2

Theme/Focus:Family
Indicative Time:  hours


Unit Description: Students who have achieved Stage 1 outcomes show a growing awareness of the existence of Aboriginal and other languages and cultures. In the classroom, they are able to relate what they know of their world, including their own backgrounds and those of their friends and classmates, and demonstrate ways in which they celebrate Aboriginal Australia. Outside the classroom students draw on the knowledge resources of the local Aboriginal community. This can include telling and writing stories, describing photographs and their own paintings and drawings, and introducing friends or members of their families. They can recognise and describe ways in which other languages and cultures have an impact on their lives, including aspects of music, art and craft, stories and travel, and traditions that learners at this stage can articulate.

Students can select some words and phrases and symbols that convey specific meaning in Aboriginal languages and copy them from a text. They are aware that patterns are a key aspect of language learning. They can recognise that language is a means of communication for meaning and understanding. 
Outcomes for the unit:

· 1.UL.1 recognises and responds to words, phrases and simple sentences in Aboriginal languages

1.UL.2 identifies and responds to features of written Aboriginal languages

· 1.UL.3 uses known words in Aboriginal languages to interact in everyday activities

· 1.UL.4 demonstrates developing writing skills by recognising and copying Aboriginal languages

1.MLC.1 recognises the diversity of language systems

· 1.MLC.2 explores ways in which meaning is conveyed in Aboriginal languages

1.MBC.1 demonstrates awareness of cultural diversity

· 1.MBC.2 identifies cultural practices in Aboriginal communities and relates these to personal experiences.

Language Functions:

Naming and relate yourself to family and totem

Greeting and Question making
Language Structure:

Name

Pronoun

Yama questions
Key New Vocabulary: 

I/ ŋaɖu, me/ŋaɳal, you/ŋinɖu

Greeting: Yamanɖu maraŋ. Wiɗung ŋinɖu

Owl – ŋugug  Mother - guni  Father - babiin

Echidna – wandāyalä       Son  - burā

Frog – galaaŋga              Daughter - ŋamuur

Turtle – gudamaŋ           Little sister - mini

                                      Little brother - gagmin

Published Resources and Classroom Equipment:


Cultural Resources (community members, elders):



Context

This activity is drawn from the unit of work 1.1 & 1.2 which occurs in Stage 1. At this point in the unit students have discussed in English possible activities for a family function. They have covered basic family words and pronouns. They also can use their totem names.

Outcomes

A student:

1.UL.1 recognises and responds to words, phrases and simple sentences in Aboriginal languages

1.UL.3
establishes and maintains communication in familiar situations

1.UL.4 demonstrates developing writing skills by recognising and copying Aboriginal languages

1.MLC.2 explores ways in which meaning is conveyed in Aboriginal languages

1.MBC.2
demonstrates knowledge of the cultures of Aboriginal communities.

Description of activity

The students imagine that they are enjoying various activities while camping with their family at the river for the weekend. In pairs, they prepare a short conversation between two family members about what everyone is doing. Students use their knowledge of such questions as ‘What are you doing?’ and ‘Where is mother?’ and their knowledge of present continuous verbs in order to form the questions and answers in their conversation. The dialogue should begin with a greeting and end with a farewell.

Students rehearse their dialogue by making a number of audio recordings. The pairs listen to their recordings and give each other feedback. They can then perform the dialogue for the class.



Criteria for assessing learning

(These criteria would normally be communicated to students with the activity.)

Students will be assessed on their ability to:

· establish and maintain communication in a rehearsed dialogue by:

· selecting and incorporating modelled structures such as question words and present tense verbs with continuous suffixes

· initiating an interaction using the greeting yama?(how are you?)

· maintaining the interaction via turn-taking, that is, asking and responding to questions

· concluding an interaction using expressions for leave-taking

· recording their dialogue using information and communication technologies

· make linguistic choices that are appropriate to a dialogue by:

· pronouncing words accurately and using correct stress and intonation

· identify similarities and differences between Gamilaraay and Yuwaalaraay by:

· making appropriate choices of terms for family members within the dialogue

· selecting appropriate verb forms: ‘do’ is either gimbili (Yuwaalaraay) or gimubili (Gamilaraay)

· identify features of contemporary lifestyle by:

· describing activities that are relevant to local communities.

Guidelines for marking

The following guidelines for marking show one approach to assigning a value to a student’s work. Other approaches may be used that better suit the reporting process of the school. Categories, marks, grades, visual representations or individual comments/notations may all be useful.

Range
A student in this range:

High
· maintains fluent communication in a rehearsed dialogue

· pronounces words accurately and consistently uses correct stress and intonation

· selects consistently appropriate family terms and verb forms

· includes activities that are highly relevant to local communities

Satisfactory
· maintains communication in a rehearsed dialogue

· pronounces words accurately and uses largely correct stress and intonation

· selects appropriate family terms and verb forms

· includes some activities that are relevant to local communities

Progressing
· maintains some communication in a rehearsed dialogue

· pronounces some words accurately

· selects some appropriate family terms and verb forms

· includes some activities that may be relevant to local communities.

Feedback

Students will be given oral feedback from peers and then from the teacher about their dialogue. Teacher comments will inform students about their ability to:

· establish, maintain and conclude communication in a rehearsed dialogue

· pronounce words accurately and use correct stress and intonation

· select appropriate family terms and verb forms

· include activities that are relevant to local communities.

Future directions

Students will be given opportunities to experiment with additional linguistic patterns and structures in a wide range of spoken text types and topics in order to be able to demonstrate their ability to establish and maintain effective communication in familiar situations.

For students who have not been able to demonstrate satisfactory performance in relation to the outcomes, the teacher will be prompted to provide further explicit teaching with a focus on student needs as demonstrated through this work. This should be done in work that incorporates and reinforces these outcomes in different contexts and through different texts and types of texts.

