Linkage to Rest of Syllabus


 Learning Context: Life at Home
Indicative Time: 12.5 hours 



Topic:  Who one lives with & the activities that contribute to ones life at ‘home’
Sub Topics:
Home life

1 Home & Homes away from home

4 Respect at Home
Home life activities

2 Shared & Personal Responsibilities

3 Daily & Weekly Routines 



Unit Description: The scope of the following unit includes learning experiences and instruction that are suitable for Stage 4 – the mandatory 100-hour course.  Teachers need to select and sequence those activities that are most appropriate for their students’ needs, interests and abilities.  For example, the level of some of the learning experiences may need to be adapted for students with background knowledge of Wiradjuri or for students who make be working with outcomes from other stages.

Learning in this unit focuses on developing students knowledge, understandings and skills that will enable them to discuss activities revolving around their home life, and those of friends and family as well as looking at contemporary and traditional living practices.

 



Outcomes

Listening & Responding - 4.UL.1 - A students demonstrates the understanding of the main ideas and supporting detail in spoken texts and responds appropriately 

Reading & Responding - 4.UL.2 – A students demonstrates understanding of the main ideas and supporting detail in written texts and responds appropriately

Speaking – 4.UL.3 – Establishes and maintains communication in familiar situations

Writing – 4.UL.4 – Experiments with linguistic patterns and structures in Aboriginal languages to convey information and to express own ideas effectively

Making Linguistic Connections

4.MLC1 – Demonstrates understanding of the importance of correct and appropriate use of languages in diverse contexts

4.MLC2 – explores the diverse ways in which meaning is conveyed by comparing and describing structures and features of Aboriginal language

Moving Between Cultures

4.MBC.1 – demonstrates understanding of the interdependence of languages and culture

4.MBC.2 – demonstrates knowledge of the cultures of Aboriginal communities

Language Functions and Structures

· Introducing Household Members

· Describing Relationships within Household
· Describing Present Continuous Household Activities

· Exchanging Information about Household Activities in past and present

· Recounting Past Events

Resources

· Picture flashcards of household members & activities

· Audio recordings for models of spoken text


· Models of written text for reading & writing activities

· Pictures and words to use in matching games (snap, fish, memory)

Language

Wiradjuri Kinship Terms

Ngabun = father’s father 

Baadyiin = father’s mother

Mamamba = mother’s father

Gunhinharrung = mother’s mother

Gaban = father-in-law

Buuyal = mother-in-law

Bagirngan = relative
Babiin = father

Babiingang = father’s brother

Gunhi = mother & mother’s sisters

Bid’id’a = mother’s sister

Gunhimbang = mother’s brother

Gaban = father-in-law

Buwiyal = mother-in-law
Mingaan = elder sister

Minhi = younger sister

Gaagang = elder brother

Gagamin = younger brother

Nungan = elder sister’s husband

Ngubaan = daughter-in-law

Milbada = son-in-law
Wingadhaany = oldest daughter’s or granddaughter’s daughter-in-law

Ngamurr = elder granddaughter

Mandyay = grandchild’s wife

Garingun = great grand-daughter

Warunarrung = great grandson

Wurrumany = younger son’s daughter

Personal Pronoun for 1 Person

Ngadhu, - dhu = I

Nganhal or nhal = me

Ngadhi, - dhi = my, mine, about me or for me 
Ngindhu, -ndhu = you (1 person)

Nginyal or nyal = you

Nginhu, - nhu = yours, about you
Guwiiny, ngiiny = he, she or it

Ngunhungga or ngin = him, her or it

Gunggula, la = his, hers, its or about him

Personal Pronoun for 2 Persons

Ngali or –li = you & I (we two)

Ngaligin = you & me (us two – object of action)

Ngaligingu = yours & mine (our 2)
Ngindhubula = you (two persons)

Nginyalbula = you (two persons – object of action)

Nginhubulagu = yours, about you (two persons)
Nganybula = they (two persons)

Nganhanybula = them (two persons – object of action)

Ngaguwanybulagu = theirs, to, for or about them (2 persons)

Personal Pronoun for 3 or more Persons

Ngiyanhi = we all (more than 2 people)

Ngiyanhigingunha = us all (object of the action)

Ngiyanhigingu = ours (more than 2 people)
Ngindhugir = you (all)

Nginyalgir = you (object of action

Nginhugir = your, yours (all of yours)
Nganyguliya = they (all)

Nganhanyguliya = them (all)

Guwiinyguliyagu = their (all of theirs)

 Questioning and Responses 

( ngandi = who ) (ngana = that) (ngadu = I) (nginu = you)

Question
Answer / Response

Ngandi ngana?  

Ngandi ngana gibir?  

Ngandi ngana yina?  

Ngandi ngana guda?  

Ngandi ngana yina?  

Ngandi ngana buri?  

Ngandi ngana miin?
Who that?

Who that person?

Who that girl?

Who that baby?

Who that girl?

Who that child?

Who that man?
Ngana gagang

Ngana babin

Ngana guni

Ngana mingan

Ngana mini

Ngana gagamin

Ngana bagirngan
That brother

That father

That mother

That elder sister

That younger sister

That younger brother

That relative

Question Phrases

Wid’a = What for? & What?

Minanga = What is it?

Minang = What

Wargu = What?
Wid’unga = When?

Dagun = When?

Dagundu = Where to?
Wid’uguur = which way?

Wid’ung = which way?
Ngandi = Who

Yamua = Why? Or What for?

Focus 1: Home & Home away from Home

Integrated Learning Experiences, Instruction & Assessment

Teacher

· Outlines the communication goals of the unit in English

· Introduces / revises family terms in Wiradjuri; (mother, father, grandmother/father, brother, sister, cousin, auntie, uncle) using family tree and relates it to who lives with who, when and where.

· Introduces terms in Wiradjuri to describe ones life at home, providing students with spoken and written description models such as: (I live with…, I live at…, My home is in…, My neighborhood…, I live in a house or town house or unit, share/ing, My other home is…Sometimes I live with…), 

Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment
Evidence of Learning
Feedback

4.UL.1-Listening & Responding

· The importance of prior knowledge to interpreting meaning in text
· Deduce meaning from context & prior knowledge of subject matter when listening fro main ideas


· Listen to models of spoken language and discuss the context in which these models would be used

· Students copy teacher’s pronunciation of words
· Able to use words learnt in the appropriate context and identify when they hear them used in an inappropriate context
· Teacher’s oral feedback on pronunciation and

· Words used out of context

4.UL.2-Reading & Responding

· The structures and features of specific text types in order to interpret key features of the text such as headings and visual supports

· Linguistic features of texts (family tree and description)


· Predict meaning from skimming text 

· Identify specific information, eg choosing the correct word, identify statements as true of false, answering questions in English &/or Aboriginal Languages
· Discuss & describe the meaning they get from skimming the Family Tree depicted.

· Describe the way the information is organized in the visual text (family tree)
· Able to identify the information they are able to get from the family tree

· Able to describe the relationships between the levels of the family tree
· Teacher’s oral feedback on student’s clarity of description

Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment
Evidence of Learning
Feedback

4.UL4 – Writing

· The purpose and context of communication and their influence on the choice of structure format and vocabulary

· The importance of logical idea development in constructing texts
· Plan draft and edit when constructing own text

· Express ideas and provide additional details in a series of linked sentences


· Copy example of family tree 

· Record new vocabulary words 

· Create visual map of people in family tree and who they live with

· Plan a descriptive text to accompany the Home away from Home map

(Home as in home country as well as the various places one may reside intermittently and regularly)
· Family Tree with Wiradjuri and English Language labels

· Map or home tree with Wiradjuri and English labels describing who lives with who 

· Rough plan with subheadings for descriptive writing 

(Home location, Who lives there, When or how often do they/I live there, How far or close to their/my other homes)
· Peers check that the appropriate Wiradjuri words have been used in the appropriate places by cross checking against sample displayed

· Students self check against model provided to see if there plan includes the necessary factors to be descriptive

4.UL3 – Speaking

· The purpose and context of communication and their influence on the choice of structure format and vocabulary


· Initiate an interaction – by greeting or asking a question


· Students discuss the different contexts which speaking occurs and how it effects the type of language we use (talking to friends in the playground or speaking to assembly at school or at ceremonies)

· Students give directions of how to get to their home in English and Wiradjuri


· Role play conversation about home in variety of contexts

1. Informal among close friends

2. Informal among unfamiliar elders

3. Formal public speaking

· Small group presentation to class role playing direction giving in English & Wiradjuri
· Teacher’s and peer’s feedback on the context of the presentation, was language used in an appropriate way

Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment
Evidence of Learning
Feedback

4.MBC.1

· The significance of cultural awareness in language use and the influence of cultural values on how meaning is conveyed


· Recognize that there are culturally appropriate expressions for particular contexts
· Discussion of the various contexts of culturally appropriate expressions concerned with ones ‘home’ in the broadest sense. 

(women’s and men’s places where significance is passed down from women to women and men to men)
· List of the different cultural contexts that influence language use
Elders provide feedback and guidance to students of various cultural contexts involving spoken language

4.MBC.2

· The links between land, culture and language
· Recognise the links between land, culture, language and a sense of identity
· Investigate the different Aboriginal language groups documented in Australia

· Discuss the role language has in connecting people socially

· Discuss the development of kriol languages between different language groups to use as a common language when trading and participating in other shared cultural events


· Students match language to its home area on map

· Students complete comprehension activities
Peer marking of language’ home matching exercise



Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment Students:
Evidence of Learning
Feedback

4.MLC.1

· Metalanguage to describe the structures and features of language
· Explore grammatical systems to appreciate how languages work, eg identify grammatical terms, word order, tenses
· Compare the grammatical systems of English and Wiradjuri through breaking down statements written in both describing ones home or homelands


· Marking grammatical features on written text

· Writing statement underneath to describe the features of Wiradjuri language
Class discussion to mark and state in explicit terms the features of the Wiradjuri language

4.MLC.2

Similarities and differences in structures and features across Aboriginal languages
· Identify similarities or differences in structures and features across Aboriginal languages
· Compare the structures and features of Wiradjuri and other Aboriginal languages written on stencil
· Marking the similarities of different languages in same colour and underlining differences in red with small d

· Describes the differences verbally

· Group discussion follows to provide students practice in explaining similarities & differences to each other.
· Peers cross check marked differences & similarities between languages on worksheet.

· Informal teacher interview with individual students to gauge student’s level of understanding.

. 

Focus 2: Responsibilities at Home

Integrated Learning Experiences, Instruction & Assessment

Teacher

Responsibilities: leadership, chores: washing, dishes, food shopping, business, pay bills, money income, sports involvement, punishments

· Creates list of responsibilities with the students that they have at home

· With students decide if responsibilities are individual or shared

· Focus on separate parts of the list of responsibilities and the related language on different days (1. Leadership & Punishment; 2. Chores; 3. Shopping; 4. Bills, Income & Business; 5. Sports Involvement)

· Pronunciation of new words practiced, and related back to familiar pronunciation of known words,

· Strategies used to work out the pronunciation of new written words explained explicitly

· Modeling of mnemonic strategies used in learning new languages

· Questions & Phrases used in conversation about the focus areas introduced, and practiced

· Game of vocal snatch/snap, to develop familiarity with written word and practice in the spoken word

· Game of flipping card with word and picture on it and students need to use it in sentence or phrase

Assessment: 

Students construct role-play in small groups to present to class, where they can demonstrate the use of language in situational context. (eg, conversation about responsibilities, ‘Do you want to come to the movies tomorrow?  I’d like to but I have to take my little brother & sister to socce.r’ Etc.)



Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment 
Evidence of Learning
Feedback

4.UL.1

· Linguistic features of texts such as narratives, songs interviews and recounts
· Identify specific information, eg choose the correct word, identify statement as true or false, answer questions in English and Wiradjuri languages.
Students

· Listen to story describing ones routines at home

Teacher explicitly describes the text features of story (eg recount)

· Students prompted to construct joint recount orally

· Students construct individually or with partner a verbal recount of routine to share with class


· Students present individually constructed recount to class orally

· Students state the features of their oral text that identify it as a recount


· Students mark of checklist of text features as they are constructing text to present to class

· Teacher provides oral feedback on the features present in students texts

Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment 
Evidence of Learning
Feedback

4.UL.2

· Linguistic features of texts such as narratives, descriptions and interviews
· Identify specific information, eg choose the correct word, identify statement as true or false, answer questions in English and Wiradjuri languages.
Students

· Discuss the features of text types description and narratives

· Compare written examples of descriptions and narratives of the same content

· Discuss the contexts in which these text types are used appropriately
· Students state the features of descriptions and narratives

· Students state the appropriate contexts where descriptions and narratives are found

· Students complete comprehension task, where they need to answer questions in Wiradjuri and English


· Students mark of checklist of text features as they are constructing text to present to class

· Teacher provides oral feedback on the comprehension Wiradjuri task

4.UL.3

· Ways of showing that the purpose of communication has been achieved

· The use of information and computer technologies for communicative purposes
· Conclude a verbal interaction using verbal cues and leave taking

· Produce an original text using information and communication technologies
Students

· Construct questions to ask a peer about their responsibilities

· Reply to questions in Wiradjuri language orally

· Students role-play an interaction about responsibilities at home

· Make audio recording of interaction and then playback to discuss with partner, proper word use, pronunciation etc
· Students ask questions in Wiradjuri language

· Students reply to questions in Wiradjuri

(Game: students in circle with teacher and 1 ball, the person who throws the ball asks a question directed at the person who they throw the ball to.  After they answer the question, they then throw it to someone else and ask them a question)

· Students present verbal interaction to class
· Peers and teacher provide verbal feedback on appropriate word use and pronunciation

· Students self evaluate their audio recordings of interaction gauging pronunciation

Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment 
Evidence of Learning
Feedback

4.UL.4

· The use of information and communication technologies for communicative purposes
· Produce original text using information and communication technologies, eg word processing and digital images
Students

· Discuss the responsibilities they have at home practicing Wiradjuri vocabulary

· Use word processing software to record in written form their responsibilities, written as statements in Wiradjuri and English

· Use digital camera to record visually simulations (roleplay) of responsibilities that they’ve recorded in their written statements

· Insert pictures above statements to create booklet

· Booklet is checked by 3 separate peers and 1 teacher before final copies are printed
· Students produce bilingual booklet of their responsibilities at home.

· Students edit peers work 


· Peers suggest corrections required in booklets with language use

· Teacher provides feedback verbally on their booklets: language use and design of layout.

Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment 
Evidence of Learning
Feedback

4.MBC.1

· Ways of identifying cultural values and practices in observing social interaction among members of the community
· Recognise the importance of culture and cultural awareness in learning a language
Students

· Discuss the cultural values that they are aware of in learning a language

· Discuss cultural awareness and responsibility (whose responsibility is it for one to be aware?)

· Students have a debate arguing whose responsible: communities; immediate families; individuals, etc.


· Students present their arguments in debate forum

· Students record their arguments in writing


· Peers & Teacher provides feedback verbally on arguments presented

4.MBC.2

· Representations of Aboriginal communities and culture in text, films and mass media
· Identify generalizations about people and culture, eg by questioning stereotypes
Students

· Discuss the way Aboriginal communities and culture have been represented in text, films and mass media

· Small groups discuss the various responsibilities that Aboriginal people are depicted having in films and mass media

· Small groups construct a letter to the editor of the local newspaper to give their opinion on how they feel their community is being represented by the media
· Students participate in class discussion

· Students participate in small group discussion

· Students contribute to the joint construction of letter to the editor
· Teacher provides feedback verbally about discussions and letters

Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment
Evidence of Learning
Feedback

4.MLC.1

· Appropriate choices made to communicate goals
· Recognise linguistic choices made according to purpose, eg; to recount, describe, instruct, request, suggest etc.
Teacher describes & models the use of suffixes to communicate the object of verb in Wiradjuri 

Students

· Role play the language they would use when carrying out their responsibilities

· Practice using Wiradjuri language in this context

· Discuss how linguistic choices are made to communicate goals (modal language)

· Jointly construct a description of how modal language effects ones communication 
· Performance of role plays

· Contribute to class discussion


· Teacher and peer verbal feedback on the use of language choices

· 

4.MLC.2

· Ways of conceptualizing and representing patterns and systems in language
· Develop strategies for internalizing new language and building on prior knowledge, eg; mnemonic devices & communicative activities such as songs, matching games, cloze activities memory games
Teacher models mnemonic strategies, used in learning English language, and how they can be used in learning Wiradjuri language

Students

· Devise there own mnemonic solutions to remember the spelling of words, focusing on topic words associated with responsibility

· Students share mnemonic solutions with peers

· Students in groups experiment with creating rhymes / raps to remember language rules

· Students teach rhymes to younger students in school 
· Students participate and contribute to group construction of poster to record their mnemonic rap / rhyme (photograph poster to place record of poster in assessment portfolio) 

· Groups perform and record mnemonic rhymes / raps 
· Teacher and peer verbal feedback on mnemonic raps / rhymes

Focus 3: Daily & Weekly Routines at Home

Integrated Learning Experiences, Instruction & Assessment

Teacher

· Introduces students to the new vocabulary and revises recently introduced vocabulary

· Suffix of the verb exercises following explicit explanation

· Discuss / describe the effect suffix has in indicating the tense (past, past present, present continuous etc)

· Models the use of suffix to demonstrate how they can be used to give specific meaning in English (I am responsible, I was responsible, I will be responsible) & in Wiradjuri

· Models and drills class on the construction of text (spoken and written) to describe an individual’s daily and weekly routine and the daily and weekly routine of the house.

· Discussion about long term routines that their household may participate in eg, yearly visits to relatives living in distant towns/cities

Bed times, meals, school, washing / cleaning, sport training, rent, bills, shopping

Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment
Evidence of Learning
Feedback

4.UL.1

· Ways to analyse text structure and locate relevant information in text
· Identify the purpose of texts and distinguish between the main ideas and supporting detail, eg Dreaming stories and narratives
Students

· Revise vocabulary with word game (word card drawn and students need to use it in context and translate it into English)

· Discuss routines as actions that can be described as verbs

· Listen to text – unpack with teacher underlining stem and suffix in different colour

· Search for suffix that indicates when event occurs and underline independently as pairs


· Student can use Wiradjuri word in context and translate the word into English

· Students present 3 different suffixes on verb and explain to class how the choice of suffix effects the time of an event


· Teacher provides verbal feedback of students pronunciation

· Teacher and students provide verbal feedback on the choice of suffixes presented

Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment
Evidence of Learning
Feedback

4.UL.2

· Ways to analyse text structure and locate relevant information in text
· Identify roles and relationships between participants in the text
Students

· Revise the way suffixes are used in Wiradjuri to indicate the ‘doer’ of the verb

· With teacher, identify roles and relationships in text describing routines shown on overhead projector

· In pairs discuss the roles and relationships between the participants in the text provided to the group (scenarios describing routines written in Wiradjuri) 

· Pairs draw arrows on the text provided to them to record the relationship between the participants in the text
· Students accurately identify the roles & relationships between participants in the text
· Teacher observation and oral feedback on pairs identification between the participants in the text to the text to the whole class

4.UL.3

· Verbal and nonverbal links with conversational partner
· Maintain social interactions and communicate appropriately in familiar contexts, eg. Turn taking, agreeing, acknowledging, replying and asking for repetition or clarification


Teacher

· Introduces the concept of paralinguistic language and the role it plays in people communicating effectively.  

· Describes & discusses the things people do while speaking face to face with someone that are appropriate to certain contexts, asks students to state any they can think of

· Provides scenarios with conversations about routines for students to discuss and role play the appropriate paralinguistic behaviour to accompany the conversation in the scenario

Students

· Contribute to class discussion on the paralinguistic behaviour in face to face interactions

· In groups role play the appropriate paralinguistic behaviour appropriate to their scenario
· Students accurately model appropriate paralinguistic behaviour to accompany the conversation in the scenario given to them
· Teacher and peers provide oral feedback to each groups role play

Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment 
Evidence of Learning
Feedback

4.UL.4

· Accessing resources and the organization of relevant structures and vocabulary when planning and constructing text
· Use available resources to access structures and vocabulary
Teacher 

· Reviews with students the variety of resources available in the school that the students can use to assist them in constructing texts

· Revises the language required to write a description about daily routines

Students

· Identify the resources that are available to them in producing texts, when asked by the teacher

· Write short descriptions of daily routines in Wiradjuri & English
· Accurately states the resources available that can be helpful to them in the production of their texts

· Use new vocabulary & suffixes in descriptions appropriately
· Teacher feedback on students use of resources, new vocabulary and suffixes

Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment 
Evidence of Learning
Feedback

4.MBC.1

· Key features of social interactions in diverse communities
· Recognise how culturally appropriate language and behaviour are used in formal and informal contexts
Teacher

· Engages students in discussion about the different ways language is used in different contexts

· Discusses the importance of culture to determining the ways language is used in a variety of contexts and its appropriateness 

Students

· Role play using language in the different routines that they are involved in – discusses with class how their language differs depending on the contexts it’s being used in

· Match up language and contexts so that they are a culturally appropriate match – put into table for future reference
· Accurate matching up of language with context so that it is culturally appropriate
· Class marking of matching up exercise

Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment 
Evidence of Learning
Feedback

4.MBC.2

· The importance of tradition to a sense of cultural identity and diversity within the culture
· Identify and explain features of traditional and contemporary lifestyle including gender roles, gender and regional difference origins and places of ceremonies, festivals, routines of families
Teacher

· Invites Elders in from the community to explain the importance of traditions that are part of their cultural identity

· Engages class in discussion about traditional Aboriginal routines – ceremonies, festivals

· Introduce Wiradjuri language that relates to traditional routines / practices

Students

· Students compare the traditional routines of their ancestors to their contemporary ones

· Complete Venn diagram of traditional and contemporary routines in Wiradjuri (where possible) and English

· Joint construction of a written statement about the routines traditional & contemporary that are an important part of their culture
· Accurately completing Venn diagram of contemporary and traditional routines / practices similarities & differences

· Written statement of culturally important traditional and contemporary routines in their lives
· Teacher and peer feedback on Venn diagrams 



4.MLC.1

· Specific grammatical concepts that operate across languages
· Recognise that grammatical concepts serve particular functions and represent part of the system of language
Students

· Revise the three states of action (future=possible action – present=now action – past=completed action)

· Complete table of verbs in different forms

· Practice pronunciation of words 

· Practice using verbs in different tense in small groups playing game where they draw a verb from the pile and a tense card from another pile and then need to add the correct suffix to it to make the correct tense of the verb – write answers on sheets in books
· Accurately complete table of verbs

· Accurately combine verb stems and suffixes to communicate a specific tense
· Teacher  & peer feed back on table of verbs and pronunciation

· Peer feedback on choice of suffix

4.MLC.2

· Ways to support effective communication
· Identify ways in which stress, intonation, and body language are used to convey meaning, eg. Eye contact, lip pointing
Students

· Listen to and watch variety of scenarios of communication

· Engage in discussion about the things that occurred in the scenarios which added meaning to the words being spoken

· Groups are given different meanings that they need to convey in a role play to the class recording the things they did to convey their meaning most accurately.  Rest of class needs to identify what they group was trying to convey, the group then reads out their scenario to the class to see if the class identified and the group portrayed it accurately (role-plays recorded on video to use as teaching resource in future)


· Engage in discussion 

· Active participation in groups

· Accuratly conveys meaning in role play
· Teacher and peer oral feedback on group role-plays

Focus 4: Respect at Home

Integrated Learning Experiences, Instruction & Assessment

Teacher

· Models the identification of roles & relationships in text and the visual representation of the concept through a respect at home web

· Provides contrasting texts to highlight the role prior knowledge plays in taking meaning away from texts

· Supports the identification of main and supporting idea in texts through modeling and joint exercises.  Competency tested through comprehension task

· Explicitly describes and presents examples of grammatical structures of Wiradjuri in descriptive texts.  Exercise using known grammatical structures to write a description of the authority figures in the home life

· Revises terms in family tree, to use in a life at home leadership web

· Engages students in discussion about the interrelationship between culture and learning language and asks class to brainstorm the cultural factors contributing to the learning of the Wiradjuri language

· Retells the same story in ways that it would be told to a young child and a young adult to highlight the ways texts differ depending upon their audience, instructs students to write a description, for two different audiences

· Leads students in the use of electronic media to research and present information about their family history, with a focus on traditional ways that respect at home was maintained (Internet, libraries search of electronic data bases, telephone and email, powerpoint programs)

· Lead discussion about the translatability of different languages, highlighting that not all words can be literally translated by another due to the context in which a language exists, joint compilation of Wiradjuri and English that do not literally translate in the other

Routines: Respect: leadership, love, guidance, safety, who do you respect, who gives authority

Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment 
Evidence of Learning
Feedback

4.UL.1

· The importance of understanding the intention of the speaker and the context in interpreting the meaning
· Identify roles and relationships between participants in the text
Students

· Listen to teacher describing the ways that participant in text relate to each other

· With teacher, identify the roles between the participants in the text on the overhead projector

· In pairs interview each other about who guides who in their life at home

· Construct a visual representation of the information eg. Family guidance web
· Participation in joint identification of roles between the participants in the text and in the discussion

· Guidance at home web poster with statement labels demonstrating most appropriate choice of words and suffixes
· Teacher feedback on the students identification of the relationship between the participants in the text

· Teacher & peer feedback on guidance at home poster

Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment 
Evidence of Learning
Feedback

4.UL.2

· The importance of prior knowledge to interpreting meaning in text

· The importance of understanding the  intention of the author and the context in interpreting the text
· Deduce meaning from context and prior knowledge of the subject matter when reading for the gist

· Identify the purpose in texts and distinguish between the main ideas and supporting detail
Students

· Listen to 2 examples of text (academic specialized paper, the other one that students have prior knowledge of content in text)

· Engage in discussion about the role prior knowledge plays in being able to understand texts

· Joint identification of the main & supporting ideas in text on overhead projector

· Individual identification of main & supporting ideas in text – marked as class 


· State the prior knowledge they have about content of text which made it possible for them to comprehend the text

·  Identification of supporting and main ideas accurately:Main = Respect at home, Supporting = leadership, guidance etc
· Teacher feedback during discussion

· Teacher and peer feedback during the class marking of individual task

4. UL.3

· Manipulation of known structures for speaking in new contexts
· Select and incorporate modeled structures when producing own texts
Students

· Revise grammatical structures involved in descriptive texts

· Joint class brainstorm of words needed – located in room

· Individually use known grammatical structures of descriptive texts to write a description of the authority figures in the homes – describe who has authority over who in your house

· Pairs practice reading descriptions to each other


· Written description in life using some set expressions

· Accurate pronunciation during reading description to partner
· Written description in life using some set expressions

· Teacher feedback on pronunciation



Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment 
Evidence of Learning
Feedback

4. UL.4

· Manipulation of known structures for writing in new contexts
· Select and incorporate modeled linguistic structures in own writing
Students

· Review the terms in their family tree 

· Incorporate linguistic models from family tree to construct a leadership web of their life at home
· Labeling leadership web with appropriate family terms
· Teacher observation and oral feedback on leadership web diagrams

4.MBC.1

· Ways of identifying cultural values in observing social interaction among members of the community
· Recognise the importance of culture and cultural awareness in learning a language

Focus on Respect within and for ones culture and the respect of Elders
Students

· Engage in discussion about the way cultural values are passed on through language and language is a product of the culture in which it began

· As class discuss the importance of culture and cultural awareness in learning languages – brainstorm the cultural factors important to learning the Wiradjuri language then copy into workbooks
· Engage in discussion

· Contribute to class brainstorming

· Accurately copy brainstorm into workbooks
· Teacher and student feedback during discussion and brainstorm

4.MBC.2

· Collecting and interpreting electronic information, with consideration of its ethical use, in order to identify and reflect on representations of culture
· Research and present information on Aboriginal communities using a range of information and communication technologies, including CD-ROMs and the internet
Students

· Research own family tree history using telephone, email, electronic databases at libraries and the internet and powerpoint if facilities are available. 3 focus points to project 

1. Description of family

2. Country where family is from

3. Who respects who in the family

· Present project to class
· Project presentation

· Inclusion of variety of information technology used in the process of compiling the project 
· Teacher and student feedback on the presentation and critical evaluation of sources

Students Learn about:
Students Learn to:
Integrated Learning Experiences, Instruction & Assessment 
Evidence of Learning
Feedback

4.MLC.1

· The importance of recognizing audience in communication
· Identify ways in which texts vary according to their intended audience


Students

· Listen to retelling of the same story targeted at different audiences in Wiradjuri and English

· Discusses the differences

· Writes a description about respect at home for two different audiences eg. For a kindergarten audience and their peers as the other audience

· Read description to a partner 
· Modifies language in writing to be appropriate to the targeted audience
· Teacher feedback during discussion of the differences between language targeted at different 

· Teacher and student feedback on written descriptions for different audiences

4.MLC.2

· Culture specific expressions
· Recognise that some words and concepts cannot be literally translated
Students

· Engage in discussion about the translatability of languages – EG: languages created by the culture in which it’s to be used

· As class compiles a list of words in the Wiradjuri and English language that cannot be literally translated by the other

· Discuss why they think these words do not literally translate – joint construction of statement

· Copy list and joint statement into books


· Participates in discussion

· Contributes to the construction of word list

· Contributes to joint construction of statement

· Copies list and statement accurately into workbooks
· Teacher and students oral feedback during discussion and class exercises
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